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Abstract 
Blended learning is spreading around the world. There exists a big amount of literature describing the use of it but at the same 
time there is a lack of research which would lead to understanding  its nature and transformational potential which, in their turn, 
can help develop effective strategies and teaching models.  The paper is an attempt to assess the effect of blended learning by 
surveying students completed the hybrid course to find out the level of their satisfaction with this format. The results obtained 
indicate the enhancing and transforming nature of blended learning and also prove that the national specifics of educational 
systems should be taken into account while introducing it. 
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1. Introduction 
Over the past 10-15 years there has been a tendency towards hybridization of higher education (Cookson, 2002; 
Lewis, 2002; Driscoll; Graham, 2005; Graham & Allen, 2005; Sharma & Garrett, 2011) and now there are a lot of 
publications dedicated to this phenomenon but the concept of hybrid/blended learning still needs more research. 
Thorough research and analysis of multiple data available showing the variety of types and scopes of " blends" are 
necessary for better understanding the nature of such a format of learning which is crucial for developing strategies 
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and models for its adequate use (Graham & Robinson, 2007). Attention should also be paid to the  potential of 
blended learning as more and more new technologies are emerging and it is known that some "blends" can 
completely  transform the nature of education(Garrison & Kanuka, 2004), while others only enhance the efficacy of 
existing learning practices (Bonk & Graham, 2005).  
As a starting point for the development of a conceptual framework of blended learning P. Shea (Shea, 2007) 
suggests turning to the fundamentals of pedagogical psychology ("how learning occurs") and to consider a blended 
learning format in the system of four "coordinates" - main elements of a successful learning environment: 
knowledge-centredness, learner-centredness, assessment-centredness and community (Bransford et al., 2000). 
2. Description of the experimental blended course at MSU 
With all this in view an attempt was made to analyze and assess the first experience of students' learning in a 
blended environment at the Faculty of Foreign Languages and Area Studies of Moscow State University, Russia, 
where they studied what was formerly a traditional lecture course: "The theory and practice of integrating ICT in 
FLT" - converted into a blended mode. All four elements mentioned above were present in the course. A knowledge 
content has always been focused on in MSU in a classroom face-to-face mode. In a blended mode the knowledge 
content was supplemented by creating a virtual learning environment (site on wikispaces.com) including video 
recordings of lectures with PowerPoint presentations, references / links to relevant learning materials, structured 
assignments including annotating articles on the subject, participating in discussions, performing tests and mastering 
technologies. There was a learning community by definition as the students were on a face-to-face University 
program; the feeling of a learning community was enhanced by their participating in the whole class discussions on 
the site, expressing their thoughts and ideas, debating and defending their points of view. Adding a virtual learning 
environment provided conditions for the realization of a learner-oriented approach since the students could study 
when, where and how they found it to be convenient to them. The last but not the least aspect - assessment - was 
provided in the course by regular testing of the students (tests were included into assignments) and by introducing a 
score-and-rating type of assessment. 
3. Methodology 
To get feedback on how these elements “work” in the course it was decided to add one more criterion of 
assessment of learning effectiveness – “student satisfaction” (Moore, 2005) because generally all factors in a 
learning process are more or less related to the satisfaction of learners (Moore, 2005) and can be looked at through 
the prism of the latter. 
The aim of the research was to confirm a positive attitude of students to learning in a blended format, as stated by 
the results of research in this area (Dzuiban, Moscal, & Hartman, 2005), to find out their attitude to the structure of 
integrated learning and to self-study in a virtual/electronic learning environment. 
To obtain the necessary data an anonymous survey of the students was conducted on their completion of the 
course. The survey involved 21 students of the 2-nd year (Bachelor program) and 25 students of the 4th year 
(traditional Russian “Specialist” program). 
The quantitative data obtained in the survey demonstrate that a positive attitude of both cohorts of students 
towards learning in a blended format is convincingly dominating, which correlates to the results of research in this 
area in the West. The majority of the students emphasized the learner-centred character of learning in a blended 
mode as its certain advantage as compared to a traditional classroom format. The similar attitude of the both cohorts 
was observed also towards the two main components of the course: “theory” and “practice”: there was an obvious 
bias to the latter, which consisted in “hands-on” work with technological tools and applications. Performing tests 
was nearly unanimously interpreted as “the most effective means to control learning” and a stimulus to review the 
studied material. Such ‘test-minded’ mentality is probably the outcome of school practice of preparation for the 
Unified State Exam, to which more or less all school education in Russia today has been reduced. 
Differences between the two cohorts were in the assessment of such kinds of learning activity in the electronic 
learning environment as discussion and annotating articles. Discussion was not accepted by everyone, some students 
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were very critical about it as a learning activity. The negative attitude can be explained by the legacy of the Russian 
(especially, Soviet) educational system, in which until recently knowledge transmitted by a teacher was treated as a 
final truth and alternative interpretations were not allowed. Annotation as a kind of learning activity requiring 
concentration of mental efforts was liked by those who thought about teaching as their future profession and were 
motivated to acquire knowledge of the methodology of FLT. 
4. Conclusion 
On the basis of the results obtained due to the survey and their interpretation the following conclusions can be 
made: 
1. Blended learning enhance the efficacy of learning since in the framework of the course (in which in the 
traditional format there is only discrete (discreet?) learning activity once a week in the classroom) with an electronic 
learning environment students are involved in a permanent learning activity so that the process of learning is 
constant and uninterrupted. The rating system of assessment (apart from the testing) stimulates them to study 
regularly to get scores for a successful completion of the course. 
 
2. Blended learning contributes to transformation of learning because: 
а) the joining of two formats: traditional and e-leaning - are not just a mechanical bringing them together, it is a 
“homogeneous blend” of the two.  
b) students learn in a new style:  
x how, when and where it is convenient to them; 
x not only do they get information from a teacher's lecture and a textbook but also they search for it themselves, 
select, and process it, so that the learning content is constantly widening, updating, supplemented with various 
and different interpretations and gives food for critical thinking and develops analytical skills; 
c) students get acquainted and try new forms of learning activity (discussion, in our case). 
 
3. The experiment also showed that for the "Western pattern" of blended learning to be effective in Russia it 
should be adopted to the national educational system affected by traditions and stereotypes. As a possible variant of 
the adaptation there can be gradual introducing new forms of learning and learning activity for students to gradually 
get used to them. Also an option might be an introduction to world trends in education via direct participation in 
multinational courses and programs through advanced telecommunications, where in a virtual class students from 
different countries would be taught by professors of various universities. 
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